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 When I craft curricula, I envision the studio classroom as teeming with possibility 
and, simultaneously, grounded in the limitations of the material world. As I am cognizant 
that, like art, education is a form of cultural production, I craft learning activities that invite 

students into dialogue with the world as it is, while providing the space for them to practice 
the skills necessary to make their own art. I believe authentic learning should be exciting, 
challenging, and joyful.

 
 Teaching has always come naturally to me. Growing up, I babysat for younger 
siblings, led Sunday school classes, and taught in summer camps and after school programs. 

My first teaching role after college took place in hospitals and clinics, where I taught child 
nutrition classes to low income and teen parents through the Women Infants and Children 
supplemental nutrition program. In that role, the structural inequities that limit access to 

the arts and education were glaring. I applied to graduate school for art education in 
response. 
 

 While working on my Master of Art in Art Education, I fell in love with the 
research of Paulo Freire, John Dewey, and bell hooks, who positioned education as cultural 
production, built on relationships and relevance. Students needed to see themselves 

reflected in the curriculum, feel respected in the classroom, and supported in their pursuit 
of meaningful, authentic inquiry.
 

 Accordingly, I continually update my syllabi for each new group of students, 
including artists whose work or background is relevant to their intersectional identities, as 
well as artists from historically marginalized backgrounds, both past and present. As an Art 

Museum Educator, I learned to teach art history and theory as a collection of contested 
narratives to continually interrogate, revise, and expand. I bring this sensibility to my 
classes, where students might examine how artists respond to a legacy of settler 

colonialism, or how Western art institutions have limited the meaning of cultural objects in 
their care and the steps they are taking or not taking to change that. For studio production 
classes, I teach inquiry alongside skills with materials and processes, so that students can 

begin to locate themselves within broader social conversations and reflect on the ethical 
implications of their own creative choices.

  In the last fifteen years, I have added trauma sensitive teaching strategies to my 
teaching toolbox. As a parent to neurodivergent children, I am especially knowledgeable 
about the needs of students from these populations. Although the accommodations for K-

12 and Higher Education look different, many of the principles remain the same. Whereas I 
provided my K-12 learners with a quiet area with soothing books and calming toys and 
taught them the skills to go there as needed, I provide my college students with 

opportunities to work both independently and in collaboration, along with the flexibility to 
take breaks. 

 I also include visual, auditory, and kinesthetic strategies in critiques and studio 

exercises and encourage students to pursue personally meaningful themes while still meeting 
the objectives of each course. In these ways, I bring a commitment providing students with 
authentic learning experiences in spaces designed to accommodate their needs to all levels of 

teaching.

 Of course, I am also committed to providing culturally sensitive curricula. In service 

of this, I continually research antiracist pedagogy and disability,  revising my curricula as 
needed, to exemplify equity of opportunity and voice. I also introduce students to methods of 
critique that instill an awareness of unconscious bias in intersectional realms, provide 

assignments that are relevant to students’ experiences, and prioritize formative feedback over 
rigid grading systems. 

 In conclusion, I remain reflective about the learning relationships I am creating with 
students and that the students are creating with each other. I keep courses relevant by 
facilitating inquiry alongside skills with materials and processes and designing learning spaces 

that accommodate the needs of divergent learners. I also instill an awareness of unconscious 
bias throughout each course and prioritize formative feedback over rigid grading systems. 
Ultimately, I want  my students to leave my courses with a habit of reflection and curiosity 

about their own positionality, plenty of experience in working both independently and 
collaboratively, and the technical skills they will need to create their own work.  

Teaching Philosophy
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SPE C IF IC  SK IL LS

• Understand unity and achieve it through repetition, proximity and continuation
• Understand variety and use it as a counterbalance to unity
• Apply design concepts of scale and placement
• Understand the nature of visual weight and make balanced images
• Understand and distinguish abstract, representational, ideal, and non-

objective forms
• Understand the differences between color relationships, color harmonies, 

additive and subtractive color schemes
• Understand alternating and progressive rhythm
• Render visual texture, tactile texture, invented texture, and implied texture

AT T E ND A NC E

Due to the nature of studio-oriented instruction and learning, this course requires daily 
practice, and often, collaboration with peers. For these reasons, full attendance and 
active participation are strongly  recommended. If more than four (4) classes are 
missed, without a dr.’s note, the student’s final grade will be decreased by one full 
letter. 

AB SE NC E E XC E P TI ON S
Documented medical conditions.
Personal emergencies: in the event of severe, prolonged illness or other emergencies 
that inhibit you from being present, contact me as soon as possible to plan to make up 
the work.
ADA accommodations: if you need ADA accommodations notify  me and disability 
services ASAP. You will need to provide documentation upon return to class. 

T AR D IN E SS  
Tardiness is not tolerated. You must arrive before 12:30pm. Late arrivals are disruptive 
to the class. 
 Three (3) late arrivals (meaning arriving more than 10 minutes late) 

accumulate to one absence. 
 Three (3) early departures (meaning leaving class with more than 10 

minutes left) result in an absence. 
 If you arrive more than 30 minutes late or leave more than 30 minutes early 

you will be counted as absent for the class.

GR AD I NG  F ORM AT

50% OF THE FINAL GRADE: ASSIGNMENTS
30% OF THE FINAL GRADE: SKETCHBOOK
20% OF THE FINAL GRADE: ATTENDANCE
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GR ADI NG

Each project is due the day of critique. Your evaluation at the end of the 
semester depends on the quality of the work, participation, sketchbooks, 
technical proficiency, and attendance. A final portfolio containing 
documentation or physical work from every assignment, along with any 
makeup/altered work, is required.

WO RK  E T HIC
Students will need to work efficiently during the allotted course time to 
complete all assignments on time. You should also plan for an additional six 
(6) hours per week outside of class to adequately complete the 
assignments. Sketching, preparing imagery, the purchase of supplies, and 
other research (unless class time is allotted for research) must be done 
outside the listed course time. Please arrive prepared to work on 
assignments. 

C R IT IQ U E S
Group critiques are scheduled at the beginning of the semester.  If you have 
a conflict with any date, let me know as soon as possible. Your thoughtful 
participation in these critiques and discussions is expected and 
encouraged. These are your exams! Scheduled critiques are for finished 
work only.  

COMMUNICATION

Students are expected to check campus e-mail and Canvas course regularly for 

homework reminders, assignment slideshows and handouts. E-mail or Canvas 
messaging is the preferred method of contacting the instructor. If you are new 
to or unfamiliar with Canvas, consult this link to learn more about Canvas. 

SKETCHBOOKS

As an artist, your sketchbook is one of your most valuable tools. It is a place to 

experiment, take notes, play, and plan. The sketchbook activities in this course 
are designed to help you get develop a sketchbook practice.

ASSIGNMENT MAKE-UP POLICY

If you disagree with a grade, critique, or feedback, you may recreate the 
assignment. The higher of the two grades will be applied to your final grade. 
Students may submit re-done projects until the final week of the semester. Re-

done work will no longer be accepted the last week of the semester.

SHOP + CLASS ETIQUETTE

When working in the studio, be aware, conscious, and considerate of fellow 
students. Our space is shared by many students and instructors. Each class will 
clean up at the end of each period. Ensure all of your materials are properly put 

away and that your workspace, tools, equipment, etc. are properly cleaned.  
Respect others and their property. If it does not belong to you, ask before using.  
No food or drink is allowed in the 2D studio at any time, unless the instructor 

says otherwise. While we are a welcoming community, the physical and mental 
space afforded in the studios is precious. Students unaffiliated with the program 
may unintentionally interrupt this. 

STUDIO + BUILDING SAFETY

Studios at UMSL have appropriate safety equipment and material safety 

information (MSDS sheets) available for student use. You are responsible for 
following the safety guidelines and may be reprimanded or dropped from the 
course for failure to comply.

The Windgate Building has extended hours that provide additional studio time 
for art students. Failure to follow the rules (including, but not limited to, refusing 

to leave when the building is closing) may result in your lab privileges being 
revoked and your project receiving a failing grade. 
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https://umsystem.instructure.com/courses/83642


1/16/2026 Keefer / Teaching Portfolio 5

2D DESIGN-SURFACE DESIGN



1/16/2026 Keefer / Teaching Portfolio 6

2D DESIGN-SURFACE DESIGN



1/16/2026 Keefer / Teaching Portfolio 7

2D DESIGN-SURFACE DESIGN



2D DESIGN – NŌTAN COMPOSITIONS
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2D DESIGN – FIELD GUIDES
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2D DESIGN – FIELD GUIDES
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2D DESIGN – SKETCHBOOK
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2D DESIGN – SKETCHBOOK
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2D DESIGN – SKETCHBOOK
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Adapted from Stewart, Launching the Imagination 6e, Instructor’s 

Manual © 2019 McGraw-Hill Education. All rights reserved

BALANCING ACT



2D DESIGN – COMPOSITION

1/16/2026 Keefer / Teaching Portfolio 15



1/16/2026 Keefer / Teaching Portfolio 16

Adapted from Stewart, Launching the Imagination 6e, Instructor’s Manual © 2019 McGraw-Hill Education. All rights reserved

EXPRESSIVE COLOR



2D DESIGN – EXPRESSIVE COLOR
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2D DESIGN – EXPRESSIVE COLOR
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2D DESIGN – DIGITAL TRANSFORMATION
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